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by the new gospel of interest. Let the pupil's studies be in the
line of his natural interests, and he will raise no objection to
effort, because he will see for himself that a strong effort is
sometimes necessary before any further advance is possible.
What would otherwise have been drudgery is no longer mere
drudgery, because there is meaning in it. If we make effort
our primary aim in choosing the curriculum, we shall certainly
end by destroying interest; but if we make keen interest our
primary aim? we shall secure effort in due course, and we shall
be reminded, by the way, that interest is not the same as amuse-
ment. But what are the things in which the child is interested?
Like the adult, he is interested in all that helps him to live, and
to live more abundantly. About the time that George Eliot
was writing her novel, Herbert Spencer was writing those
essays on education to which we referred in an earlier chapter.
In his discussion of the curriculum he began, quite rightly, by
asking what knowledge is of most worth, and went on, quite
rightly, to say that that knowledge is of most worth which
helps people to live completely. He then went hopelessly wrong
by failing to take the child's point of view. He discussed the
relative values for adult living of different kinds of knowledge,
and even his discussion of that problem was not satisfactory.
But he failed entirely to see that the curriculum at any stage
must be contrived to help the pupil to "live completely" at that
stage. The curriculum at each stage of development must be
so contrived as to help the pupil to live as a member of the
community into which he was born. Or, to come round to the
mode of expression we adopted a few pages back, we reject the
idea of mental discipline as the key to the problem of curricula,
and we accept the idea of social utility, provided that the word
"utility" is understood in the broadest sense—utility for leisure
as weU as for labour.

